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Rationale for Arts-informed Perspectives in Educational Research

Arts-informed Research is a course intended for those interested in exploring and practicing
alternative forms of qualitative research and representation. Arts-informed educational research is an
emerging genre in the human sciences developed in response to the perceived limitations of
conventional research methods for inquiring into, representing, and communicating the complexities of
human experience. As the course title suggests, arts-informed research is influenced by, but not rooted
in, the arts disciplines. The course activities focus on both theoretical underpinnings and issues -
associated with arts-informed approaches and on the use of various representational forms in
educational research (e.g. readers’ theatre, fiction and non-fiction literary prose, poetry, screenplay,
visual and performing art). This course is offered within the Cultural Studies and Social Thought in
Education PhD program but would be useful to graduate students in multiple disciplines.



Department of Teachin
WSU College of Educgtion

nd Learning

Arts-Inforphed Perspectives in

The College of Education contributes to the theory And practice of the broad field of education,

and dedicates itself to understanding and respecting learners in diverse cultural contexts. We facilitate
-engaged learning and ethical leadership in schogls and clinical settings. We seek collaboration with diverse
constituencies, recognizing our local and globaf responsibilities to communities,

environments, and future generations.

Dr. Pauline Sameshima psameshima@wgu.edu
Class time:

Office hours: by appointment
Email is the best way to contact me
Voice Mail: 509-335-5804
Cleveland Hall, Room 266

Course Description

Prerequisites: EdRes 562 and. 64 or permission of instructor

This course is an explorationfand application of alternative forms of qualitative research and representation
through the arts.  Arts-inférmed educational research is an emerging genre in the human sciences
developed in response to the perceived limitations of conventional research methods for inquiring into,
representing, and commﬁcating the complexities of human experience. As the course title suggests,
arts-informed research ig influenced by, but not rooted in, the arts disciplines. The course activities will focus
on both theoretical underpinnings and issues associated with arts-informed approaches and on the use of
various representational forms in educational research (e.g. readers’ theatre, fiction and non-fiction literary
prose, poetry, screenglay, visual and performing art). Students will be expected to conduct an exploratory or
mini research project/using arts-informed methods.

/
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Focus and Purpose

As implied by the name, “arts-informed research” is a mode and form of qualitative research in the social
sciences that is informed or extended through acknowledgement and use of the processes and '
representational forms of the arts (either broadly or narrowly defined). The focus and activities of this course
encourage a critical examination of the research process with a view to informing alternative scholarly
practices. Typically, as course participants you will be exposed to a range of alternative arts-informed
perspectives and works through scholarly readings, viewings, discussions of artwork and artmaking processes



relevant activities that emerge from the interests and expertise of course members. Throughout, emphasis
will be placed on:
» exploring the role of the arts in research in general and in arts-informed research in particular;
e understanding the relationship between processes and representational forms of the arts and
processes and representational forms of research;
e exploring features and qualities of arts-informed research, and related issues; and,
e articulating challenges inherent in arts-informed methods.

The course is directed toward the needs of graduate students. It is designed as an exploration into a range
of alternative, arts-informed researching possibilities, especially with respect to process and representational
form. It is intended to provide opportunities to reconceptualize the place of “the artistic” in the production
of sound scholarship. The course is intended to provide a context and structure for exploring the role of the
arts in dissertations and other research work.

Format

The course is organized around principles of experiential, self-directed learning in an effort to engage
experienced practitioners and emerging researchers in examinations of the possibilities for arts-informed
perspectives and methods within their own research practices, processes, and orientations. The course is
reading, viewing, and discussion intensive, may involve “fieldwork” or visits to galleries and performances of
various kinds, encourages both individual and group work and, in its articulation, naturally draws on
principles of adult learning.

Because the course is intended to tie in to dissertation work and research projects, students will -
engage in both general and more in-depth explorations of how and why processes and representational

forms of the arts might inform a research methodology. The focus of the coursework will move back and
forth between explorations of theories, practices, processes, forms, and issues of arts-informed research in
general and of specific genres in particular. The more general topics will be discussed as a group through
readings and examples. Individually or in small groups you will engage in in-depth study of an arts-informed
research genre of your choosing and this will form the basis of a works-in-progress exploration. Resources
for in-depth work will include material from the course reading list, examples of arts-informed dissertations,
material discovered through library or book store research, visits to art galleries, exhibits, or performances of
various kinds, and, of course, your own work. All course activities will be guided by the course emphases and
framing questions (see below).

As much as possible the course curriculum will be guided by your own interests and needs. Attending
to the needs and interests of all individuals in a group can be challenging and requires a community effort
and ethos. The organization of course meetings is necessarily tentative at the outset and will be more firmly
established during the first couple weeks of the course. In addition to general topics related to arts-informed
research, session topics will be selected from among the following: literary forms including poetry, fiction,
literary prose; two- and three-dimensional visual art including painting, photography, installation;
performance including drama, dance, music; and other media including video, zines, radio, and folk art
forms. The guiding questions listed below will help frame and guide all class readings, viewings, and
discussions.



Guiding/Framing Questions
What is arts-informed research?
What are the purposes and processes of arts-informed research?
What is the place of arts-informed research in educational (research) contexts?
How do art and research come together to advance knowledge?
What and how do we (researchers and audience) come to know through arts-informed research?
What is the relationship of arts-informed research to other forms of researching? To the arts?
What are features and characteristics of arts-informed research?
What do various alternative genres offer and require of researchers?
How do various alternative genres engage the audience?
How is the quality of arts-informed research judged or determined?
What are some key issues and challenges surrounding arts-informed research? -

Attendance and Participation =

Each student must come to class prepared to dISCUSS readings or to prowde reflectlon or feedback on
assigned experiences. In order to ensure a supportive environment where creative, innovative risks are
taken, all students, as a collective, are expected to be responsible and respectful to the environment of the
class. Please be on time and attend all classes. If you will be absent, please send me an email in advance as |
often pre-assign groups. Students will need to drop the course after a fourth absence.

Disability Resource Center Reasonable Accommodations Statement:

S‘t'udents} with Disabilities: Reasonable accommodations are available for students with a documented
disability. If you have a disability and may need accommodations to fully participate in this class, please visit
the Disability Resource Center (DRC). All accommodations MUST be approved through the DRC (Washington
Building, Room 217). Please stop by or call 509-335-3417 to make an appointment with a disability specialist.

Emergency Notification System:

WSU has made an emergency notification system available for faculty, students and staff. Please register at
myWSU with emergency contact information (cell, email, text, etc). You may have been prompted to
complete emergency contact information when registering for classes on RONet. Please refer to the
University emergency management website http://oem.wsu.edu/emergencies as well WSU ALERT
http://alert.wsu.edu forinformation on WSU’s communication resources WSU will use to provide warning
and notification for emergencies. The entire WSU safety plan can be found at http://safetyplan.wsu.edu

Academic Dishonesty:
One of the Student Conduct Core Values is Integrity. For all core values, see

http://www.conduct.wsu.edu/default.asp?PagelD=109. WSU is committed to principles of truth and

academic honesty. Definitions for Academic Dishonesty and Acts of Dishonesty can be found here:

http://www.conduct.wsu.edu/default.asp?PagelD=343. Included in the WAC 504-26-010 definitions are

cheating, falsification, fabrication, multiple submissions, plagiarism of print or electronic materials, and
complicity in helping or attempting to help another person or .persons commit an act of academic
dishonesty.’

#x#%* There is no tolerance for plagiarism in this course. Please cite or reference any text, image or music
3



you use from another source. Please be particularly careful to do this when making movies and video.
Suspected violations will be discussed with the student. If the plagiarism is deemed obvious, the student will
fail the course and be referred to university conduct board with a recommendation for dismissal from the
university even if it is the student’s first offense. If the offense is grey, the student will receive a warning and
must redo the course work. More information on student conduct can be found at:
hitp://www.conduct.wsu.edu '

| Assngnment and Evaluation

Naturally, it is anticipated that there will be dlversuty among students reglstered in-this course in terms of
experience in the arts, levels of academic preparation, life experiences, and current interests. The course
requires a commitment to the process of self-directed inquiry into arts-informed research and to relational
learning in a group context. The “success” of the course depends, in large part, on commitment to a sense of
shared responsibility for the process and content of the course. This involves full participation in all course
activities (e.g., attending and actively participating in class meetings, completing assigned readings,
engaging in independent study, carrying out facilitory responsibilities in small and large group settings, and
generally contributing to the course and to everyone’s learning). Your mark will be determined through
participation, completion, and quality of assignments. Some assignments will be uploaded to a digital
sharing site for.internal peer review. WSU requires 2 hours of homework per week for every semester
credit. Thus, please plan to devote 5-6 hours a week to work related to this course. Your mark will be
determined collaboratively through the evaluation of the following:

1. Engagement and Teaching: Seminar attendance, facnlltatlon of two readlngs, and critical
feedback
(15 x 2 marks)
Every seminar member is responsible for leading the discussion of two of our readings. This
facilitation requires no written submission. The mark of a strong, well-planned facilitation is
group participation and engagement. What kinds of learning activities will help the group come
to terms with the main ideas and arguments in the reading at hand? How can the material be
presented to provoke and enable thought, connection, and discussion? How do we construct
learning processes for ourselves and others critiquing the frames we use while conscious of our
responsibility to notions of “teaching” the content? Please use this assignment to explore how a
particular arts-informed genre might play out in future research project.
Evaluation Criteria:
Open feedback and discussion within a supportive environment to determine success, .
considering innovation and risk, is a critical aspect of this assignment. ‘

2. Review of an arts-based book or chapter
(15 marks)
Evaluation Criteria:
We will determine the aspects we wish to include in the review by surveying published journal
reviews and collaboratively developing a general frame. The goal of this assignment is to have
the review published.



3. A‘show and tell’ of a work-in-progress created to explore how a particular arts-informed genre
might play out in a research project
(15 marks) _
Evaluation Criteria: ,
Each work will be orally peer reviewed in class following class established criteria.

4. Final Assignment
(40 marks) ,
The final assignment for the course will be substantially-informed by all work done throughout
the course. All of the work completed in the course, both inside and outside class time, and the
assignment in particularis intended to have direct application to dissertation work or other
research endeavors. It is vital, therefore, to make choices to engage in work that is personally
meaningful and relevant.
A final submission will incorporate and synthesize all activities and learnings throughout the
course. The intention is for you to end up with something that might be included in a
dissertation proposal, dissertation, or research account or a.piece of work that will contribute
substantially to that end. Again, all of the course activities including the assignment will be
guided by the course emphases and guiding questions.

For example, say you are interested in exploring fiction in/as research. You might structure your
learning in this way:
Readings might include
general “required” readings from the list;
relevant chapters from one (or more) of the assigned books;
relevant chapters from the Handbook of the Arts in Qualitative Research;

_relevant material, including dissertations, from “recommended readings” list;
other material of your own choosing.
Activities outside class are likely to involve experimentation with what fiction in/as research might
look like for you and in your work. Here you would follow a creative process. Through this
engagement specific issues and challenges associated with fiction. as research are likely to arise,
including, for example, an awareness of the need for the development of technical skills in certain
areas. .
In-class ‘show and tell’ would include sharing your work-in-progress as well as some of your key
learnings about fiction infas research. . '
The final assignment would be a synthesis of your engagement and learning in the course ina form
that would advance your thesis/research project. It might be in part an articulation of your arts-
informed methodology (perhaps following some of the guiding questions) and in part a sample of
your fictional writing.

5. Course Grade Submission (max 2 pages)
Provide a final grade for yourself including the breakdown of sub-grades from each of the
assignments above. Also, submit with a reflection page detailing thoughts and perspectives
regarding your learning and progress through this course. | will retain the right to negotiate the
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final grade with you.

Points to Grades Distribution

93-100 A
90-92 A-
87-89 B+
83-86 B
80-82 B-
77-79 C+
73-76 C
70-72 C-
Meeting Schedule
Date Topic . Readings
August Introduction, Overview, Starting
' Points :
September Rethinking Form: A Research Provoked by Art, Ch 1; Handbook
Show and Tell Chapter 5.
September Arts-informed Research Broadly | Handbook Chapters 1, 2,4, 8
Considered
September Provoked by Art/ Creating Provoked by Art and other
' Scholartistry selected readings
September The Art of Writing Inquiry/ The Art of Writing Inquiry and
Creating Scholartistry other selected readings
October The Art of Visual Inquiry/ The Art of Visual Inquiry and
Creating Scholartistry other selected readings
October - | Creating Scholartistry-Issues and | Creating Scholartistry and other
Challenges selected readings incl. Handbook
: Chapter 44 '
October Synthesis and Pause to Reflect Hahdbook Chapters 5 (rep), 38;
_ Provoked by Art, Chapter 22.
October Show & Tell Works in Progress TBD '
November Show & Tell Works in Progress TBD
November Show & Tell Works in Progress TBD
| November no class-Thanksgiving no class—Thanksgiving
November Show & Tell Works in Progress TBD

Readings/Resources

Because the genre of arts-informed research moves beyond the borders of conventional social
science research methodologies and reaches out to various art forms, it is difficult, if not impossible, to put
together a comprehensive reading list. The possibilities for accessing informative, inspirational, and relevant
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material are almost limitless. So, the following list of reading materials is intended to serve as a starting point
for explorations of arts-informed research. The list is divided into sections: required readings for everyone,
recommended readings, and genre-specific references for independent study. In some areas there is
considerably more published scholarly material available than in other areas. This is reflected in the reading
lists. Part of the in-depth study of particular art forms will involve searching for-additional material in the
area.

Required Readings

Cole, A. L., Neilsen, L., Knowles, J. G., & Luciani, T. (Eds.) (2004) Provoked by art: Theorizing arts-informed
research. Halifax, NS/Toronto, ON: Backalong Books/Centre for Arts-informed Research.

Knowles, J. G., & Cole, A. L. (Eds.). (2008). Handbook of the arts in qualitative research: Perspectives,
methods, examples and issues. Thousand Oaks, CA: Sage. Chapters, 1, 2, 4, 5, 8, 38, 44 will be
made available as copies for sharing. ,

Knowles, J. G., Luciani, T., Cole, A. L., & Neilsen, L. (Eds.). (2007). The art of visual inquiry. Hallfax
NS/Toronto, ON: Backalong Books/Centre for Arts-informed Research.

Knowles, J. G., Promislow, S., & Cole, A. L. (Eds.) (2008). Creating scholartistry: Imagining the arts-informed thesis
or dissertation. Halifax, Nova Scotia & Toronto, Ontario: Backalong Books & Centre for Arts-informed
Research.

Sameshima, P. (2007). Seeing Red: A pedagogy of parallax: An eplstolary bildungsroman on artful
scholarly inquiry. Youngstown, NY: Cambria Press.

Neilsen, L., Cole, A. L., & Knowles, J. G. (Eds.). {2001). The art of writing inquiry. Halifax, NS/Toronto, ON:
Backalong Books/Centre for Arts-informed Research.

Recommended Resources

Banks, A., & Banks, S. P. (Eds.) (1998). Fiction and social science research: By ice or fire. Walnut Creek, CA:
AltaMira Press.

Bagley, C., & Cancienne, M. B. (2002). Dancing the data. New York: Lesley College Arts and Learning
Series and Peter Lang Publishers.

Cancienne, M. B., & Bagley, C. (2002). Dancing the data too. CD-ROM. New York: Lesley College Arts and
Learning Series and Peter Lang Publishers.

Clough, P. (2002). Narratives and fiction in educational research. Buckinham, UK: Open University Press.

Cole, A. L., & Knowles, J. G. (2001). Lives in context: The art of life history research. Walnut Creek, CA:
AltaMlira Press.

Cole, A. L., & MclIntyre, M. with L. Burns (2006). Living and dying with dignity: The Alzheimer’s project.
Halifax, NS/Toronto, ON: Backalong Books/The Centre for Arts-informed Research.

Diamond, C. T. P., & Mullen, C. A. (Eds.) (1999). The postmodern educator: Arts-based inquiries and

_ teacher development. New York: Peter Lang.

Ellis, C., & Bochner, A. P. (Eds.).Composing ethnography: Alternative forms of qualitative writing. Walnut
Creek, CA: AltaMira Press.

Four Arrows aka Don Trent Jacobs (Ed.), The authentic dissertation: Alternative ways of knowing,
research and representation. London: Routledge.

Gablik, S. (1991). Introduction: Changing paradigms, breaking the cultural trance. In S. Gablik. The
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reenchantment of art (pp. 1-12). London, UK: Thames and Hudson.

Gray, R., & Sinding, C. (2002). Standing ovation: Performing social science research about cancer. Walnut
Creek, CA: AltaMira Press.

Irwin, R. L., & deCosson, A. F. (Eds.). (2004). A/r/tography: Rendering self through arts- based living
inquiry. Vancouver, BC: Pacific Educational Press.

Jipson, J., & Paley, N. (Eds.) (1997). Daredevil research: Re-creating analytic practice. New York: Peter
Lang.

King, T. (2003). The truth about stories: A Native narrative. Toronto, ON: House of Anansi Press.

Mitchell, C., & Weber, S. (1998). Reinventing ourselves as teachers: Beyond nostalgia. London, UK; The
Falmer Press.

Mullen, C. A., & Diamond, C. T. P. (Eds.). Journal of Curriculum Theorizing (Special Issue) (2001) 17(2)

' Summer.

Neilsen, L. (1998). Knowing her place: Research literacies and feminist occasions. San Francisco/Great
Tancook Island, Nova Scotia: Caddo Gap Press/Backalong Books.

" Neilsen. L. (2002). Learning from the liminal: Fiction as knowledge. The Alberta Journal of Educational
Research, 48(3), 206-214.

Prosser, J. (Ed.} (1998). Image-based research: A sourcebook for qualitative researchers. London, UK:
Falmer Press.

Sullivan, G. (2005). Art practice as research: Inquiry in the visual arts. Thousand Qaks, CA: Sage.

Watrin, R. (1999). Art as research. Canadian Review of Art Education, 26(2), 92-100.

Weber, S., & Mitchell, C. (Eds.) (2004). Not just any dress: Narratives of memory, body, and identity. New
York: Peter Lang.

Genre-Specific Readings
Note: These are starter lists to be expanded through independent literature search. Also consult
required and recommended readings, the list of dissertations, and relevant chapters of the Handbook of
the Arts in Qualitative Research.

Visual Art

Davis-Halifax, N. V. (2002). Of rose petals and dys-body: The subtle marks of vulnerability. In S. M. Abbey
(Ed.), Ways of knowing in and through the body: Diverse perspectives on embodiment (pp. 88-
91). Proceedings of the 4th Bi-annual Summer Institute of the Canadian Association for the Study
of Women and Education, Toronto, Ontario. Welland, Ontario: Soleil Publishing.

Finley, S. (2001). Painting life histories. Journal of Curriculum Theorizing, 17(2), 13-26.

Jongeward, C. (1997). Visual portraits: Integrating artistic processes into qualitative research. Canadian
Review of Art Education Research and Issues, 24(2), 1-13.

Lipsett, L. M. (2002). On speaking terms again: Transformation of the human-earth relationship through
spontaneous painting. In E. V. O’Sullivan, A. Morrell, & M. O’Connor. Expanding the boundaries
of transformative learning: Essays on theory and praxis. New York: Palgrave.

McDermott, M. (2002). Collaging pre-service teacher identity. Teacher Education Quarterly, 29(4), pp. 53-
68.

Paley, N., & Sullivan, A. M. (2002). Reverse blackboard: Teaching and the unseen. Teacher Education
Quarterly, 29(4), pp. 101-117.

Sullivan, G. (2005). Art practice as research: Inquiry in the visual arts. Thousand Oaks, CA: Sage.
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Weber, S., & Mitchell, C. (2004). Visual artistic modes of representation for self-study. In J. J. Loughran,
M. L. Hamilton, V. K. LaBoskey, & T. Russell (Eds). International handbook of self-study of
teaching and teacher education practices, Part two (pp. 979-1037). Dordrecht, The Netherlands:
Kluwer Academic Publishers. '

Photography B
Bach, H. (1998). Notebook 2. In H. Bach, A visual narrative concerning curriculum, girls, photography etc.

Edmonton, Alberta: Qualitative Institute Press.
Blomgren, C. (2002). Exploring terra incognito: A teacher’s use of portrait photography. In S. M. Abbey
(Ed.), Ways of knowing in and through the body: Diverse perspectives on embodiment (pp. 29-

31). Proceedings of the 4th Bi-annual Summer Institute of the Canadian Association for the Study
of Women and Education, Toronto, Ontario. Welland, Ontario: Soleil Publishing.

Holm, G. (1997). Teenage motherhood: Public posing and private thoughts. In J. Jipson & N. Paley (Eds. )
Daredevil research: Re-creating analytic practice. New York: Peter lang.

Knowles, J. G., & Thomas, S. (2002). Artistry, imagery, and sense of place. In C. Bagley & M. B. Cancienne

- (Eds.), Dancing the data. New York: Lesley College Arts and Learning Series and Peter Lang.

Mitchell, C., & Weber, S. (1999). Picture this: Using school photographs to study ourselves. In C. Mitchell
& S. Weber, Reinventing ourselves as teachers (pp. 74-123). London, UK; The Falmer Press.

Pink, S. (2007). Doing visual ethnography (2" edition). Thousand oaks, CA: Sage Publishing.

Prosser, J. (Ed.) (1998). Image-based research: A sourcebook for qualitative researchers. London, UK:
Falmer Press. ‘

Installation Art

Church, K. (1998). The dressmaker. Elm Street, Summer, 55-59.

Church, K. (1999). Fabrications: Clothing, generations and stitching together the history we live. In S. A.
Cook, L. R. MclLean, & K. O’Rourke (Eds.), Framing our past: Canadian women'’s history in the
twentieth century (pp. 372-375).Montreal, Quebec/Kingston, Ontario: McGill-Queen’s University
press.

Cole, A., & Mcintyre, M. with L. Burns (2006). Living and dying with dignity: The Alzheimer’s project.
Halifax, NS/Toronto, ON: Backalong Books/Centre for Arts-informed Research.

Cole, A. L., Knowles, J. G., brown, b., & Buttignol, M. {1999). Living in paradox: A multi-media
representation of teacher educators’ lives in context. Artist statements from a three-part
installation presented at the Annual Meeting of the American Educational Research Association,
Montreal, Quebec.

Poetry
Brady, I. (2003). The time at Darwin’s Reef: Poetic explorations in Anthropology and History. Walnut

Creek, CA: AltaMira Press.

Butler-Kisber, L. (2002). Artful portrayals in qualitative inquiry: The road to found poetry and beyond.
The Alberta Journal of Educational Research, 48(3), 229-239.

Cahnmann, M. (2003). The craft, practice, and possibility of poetry in educational research. Educational
Researcher, April, 29-36.

Glesne, C. (1997). That rare feeling: Re-presenting research through poetic transcription. Qualitative
Inquiry, 3(2), 202-221.



Hussey, C. (in press). Groundhogs and ducks: What else will the poet put in her doctorate? Journal of
Critical Inquiry into Curriculum and Instruction.

Leggo, C. (2004). The poet’s corpus: Nine speculations. Journal of Curriculum Theorizing, 20(2), 65-85.

Peddigrew, B. (2002). The resonant path: poetry as embodied knowing. In S. M. Abbey (Ed.), Ways of
knowing in and through the body: Diverse perspectives on embodiment (pp. 203-205).

Proceedings of the 4th Bi-annual Summer Institute of the Canadian Association for the Study of
Women and Education, Toronto, Ontario. Welland, Ontario: Soleil Publishing.

Prendergast, M., Leggo, C., & Sameshima, P. (Eds.). (2009). Poetic inquiry: Vibrant voices in the social
sciences. Rotterdam, The Netherlands: Sense.

Richardson, L. (1992). The consequences of poetic representation: Writing the Other, rewriting the Self.
In C. Ellis & M. G. Flaherty (Eds.), Investlgatmg subjectivity: research on lived experience (pp. 125-
137). Thousand Oaks, CA: Sage.

Thomas, S. (2002). Landscapes of embodiment and moments of re-enactment. In S. M. Abbey (Ed.),
Ways of knowing in and through the body: Diverse perspectives on embodiment (pp. 236-239).

roceedings of the 4th Bi-annual Summer Institute of the Canadian Association for the Study of
Women and Education, Toronto, Ontario. Welland, Ontario: Soleil Publishing. '
Sameshima, P., Vandermause, R., Chalmers, S., & Gabriel. (2009). Climbing the ladder with Gabriel:
Poetic inquiry of a methamphetamine addict in recovery. Rotterdam, Netherlands: Sense.
Sameshima, P., & Vandermause, R. (2009). Methamphetamine addiction and recovery: Poetic inquiry to
feel. In M. Prendergast, C. Leggo & P. Sameshima (Eds.), Poetic inquiry: Vibrant voices in the
social sciences (pp. 275-286). Rotterdam, The Netherlands: Sense.
Sameshima, P. (2006, Fall). Household at the shore: A Marshall McLuhan metaphor. .Iournal of the
. Canadian Association for Curriculum Studies, 4(1). 51-58.
Sameshlma, P., & Sinner, A. (2009). Awakening to soma heliakon: Encountering teacher-researcher-

learning in the 21% Century. Canadian Journal of Education, 32(2), 271-284.

Fiction

Cole, A.'L. (2001). Telling 'inside’ stories: The paradox of researcher privilege. In A. L. Cole & J. G.
Knowles, Lives in context: The art of life history research (pp. 164-169). Walnut Creek, CA:
AltaMira Press (a division of Rowman & Littlefield).

Crowe, R. (2001). Encountering angels through artful inquiry: Lost bodies and wild imagination. Journal
of Curriculum Theorizing, 17(2), 81-94.

Gosse, D. (2005). Jackytar. St. Johns, Newfoundland, Canada: Jesperson Publishing.

Kilbourne, B. (1999). Fictional theses. Educational Researcher, 28(9), 27-32.

Leggo, C., & Sameshima, P. (in press). Startling stories: Fiction & reality in artful research. in A . Reid, P.
Hart, M. Peters, & C. Reid (Eds.), Companion to research in education. London: Springer:

Neilsen. L. (2002). Learning from the liminal: Fiction as knowledge. The Alberta Journal of Educational
Research, 48(3), 206-214.

O’Connor, M. A. (2002). Transformative learning and new paradigm scholarship. In E. O’Sullivan, A.
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Saldafia, J. (Ed.) (2005). Ethnodrama: An anthology of reality theatre. Walnut Creek, CA: AltaMira Press.
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and vulnerability. Unpublished doctoral thesis (Ontario Institute for Studies in Education)
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institute for Studies in Education) University of Toronto, Toronto, Ontario.

Kunkel, L. 1. (2000). Spiders spin silk: Reflections of missionary kids at midlife Unpublished doctoral thesis
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Unpublished doctoral thesis (Ontario Institute for Studies in Education) Unlver5|ty of Toronto
Toronto, Ontario.

Mackie, J. (2001). Embraceable me: Reclaiming voice through reflexive writing and singing. Unpublished
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scholarly inquiry. Unpublished doctoral thesis, University of British Columbia, Vancouver.

Sands, K. M. (2003). The gift of fire : A creative journey at midlife. Unpublished doctoral thesis (Ontario
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Devine, Lisa

—— L
From: . : Johnson-Shull, Lisa Ann
Sent: Tuesday, October 18, 2011 9:43 AM
To: Devine, Lisa
Subject: FW: CSC--confusion
Attachments: ArtsinformedResearchSyllabus.pdf

Hi Lisa,
Here is the syllabus for EdRes 569 (Agenda item 128) that has the revised grading scale.

See you soon.

------ Forwarded Message

From: "Sameshima, Pauline" <psameshima@wsu.edu>
Date: Thu, 13 Oct 2011 14:49:43 -0700

To: Lisa Johnson <lisai@wsu.edu>

Subject: RE: CSC--confusion

So sorry, Lisa. The grade distribution is in a box and it was cut off in the pdf. Here it is again and | checked it.
I'm so sorry!
Pauline

Pauline Sameshima, PhD |solspiré.com
Washington State University, College of Education
331 Cleveland Hall 99164-2132
psameshima@wsu.edu

----- Original Message----—-

From; Johnson-Shull, Lisa Ann

Sent: Thursday, October 13, 2011 2:38 PM
To: Sameshima, Pauline

Subject: Re: CSC--confusion

Hi Pauline,

Me again. |took your syllabus to the CSC meeting today but when | flipped to the page where the grade
distribution is there still isn't an F. The committee wants to make sure that a student can fail your course
before they approve it (I know this sounds funny but it is the stark reality of it all).

Can a student fail your course, and if so, how?

Best,

Lisa

On 10/13/11 10:04 AM, "Sameshima, Pauline" <psameshima@wsu.edu> wrote:

> Here you go! I've extended the grading scale to F. Thank you again,
> Pauline
>



>

> Pauline Sameshima, PhD [solspiré.com

> Washington State University, College of Education
> 331 Cleveland Hall 99164-2132

> psameshima@wsu.edu
>

>

> -----Original Message-----

> From: Johnson-Shull, Lisa Ann

> Sent. Wednesday, October 12, 2011 2:02 PM

> To: Sameshima, Pauline

> Subject: Re: CSC

S .

> That would be great. | thought the CSC would be fine with my just
> telling them you were going to change it, but they would prefer having
> evidence for their files. If you want to email it to me (as a

> syllabus addendum or a whole new syllabus) that would be terrific.
>

> Thank you so much.
>

> Lisa

>

>

> On 10/12/11 2:00 PM, "Sameshima, Pauline" <psameshima@wsu.edu> wrote:
>

>> Clarification: do you want the new grading scale?
>>

>> .

>> Pauline Sameshima, PhD |solspiré.com

>> Washington State University, College of Education
>> 331 Cleveland Hall 99164-2132

>> psameshima@wsu.edu
>>

>> From: Johnson-Shull, Lisa Ann

>> Sent: Wednesday, October 12, 2011 1:41 PM

>> To: Sameshima, Pauline

>> Subject: CSC

>>

>> Dear Pauline,

>>

>> Please forgive me if you have already written back to me about this
>> question, but | can't find a record of our correspondence if we had one.
>>

>> | wrote to you in late September about the catalog subcommittee

>> needing evidence (or reassurance) that you have an F grade in your
>> grading scale for EdRes 569. If you already sent me a revised

>> grading scale to me, would you mind sending it again?

>>

>> Unbeknownst to me (because | have been side-tracked by other

>> obligations for the last few weeks), the catalog subcommittee is

>> sitting on EdRes 569 and is waiting to give it final approval

>> contingent on a receiving a grading scale that shows you do, indeed,
>> have an F as an option for students who earn

>> (deserve) one.



>>

>> Thank you so much for your time.

>>

>> Lisa

>>

>>

> -

>> Lisa Johnson

>> Writing Center Director/Writing Program Co-Director Washington State
>> University lisaj@wsu.edu

>> 403 D Center for Undergraduate Education
>> 509-335-7695

>>

>>

>>

>>

>

--—-- End of Forwarded Message
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Department of Teaching and Learning
WSU College of Education

T&L 569

The College of Education contributes to the theory and practice of the broad field of education,
and dedicates itself to understanding and respecting learners in diverse cultural contexts.
We facilitate engaged learning and ethical leadership in schools and clinical settings.

We seek collaboration with diverse constituencies, recognizing our local and global
responsibilities to communities, environments, and future generations.

Dr. Pauline Sameshima psameshima@wsu.edu

Class website: http://www.solspire.com/courses.html
Class time: Mondays 9:00-12:00

Office Hours: Mondays 1:00-3:00 by appointment
Cell: 509-336-9528

Prerequisites: T&L 562 and 564 or permission of instructor.

This course is an exploration and application of alternative forms of qualitative research and
representation through the arts. Arts- informed educational research is an emerging genre in the human
sciences developed in response to the perceived limitations of conventional research methods for
inquiring into, representing, and communicating the complexities of human experience. As the course
title suggests, arts-informed research is influenced by, but not rooted in, the arts disciplines. The course
activities will focus on both theoretical underpinnings and issues associated with arts-informed
approaches and on the use of various representational forms in educational research (e.g. readers’
theatre, fiction and non-fiction literary prose, poetry, screenplay, visual and performing art). Students
will be expected to conduct an exploratory or mini research project using arts-informed methods.

As implied by the name, “arts-informed research” is amode and form of qualitative research in the
social sciences that is informed or extended through acknowledgement and use of the processes and
representational forms of the arts (either broadly or narrowly defined). The focus and activities of this course
encourage a critical examination of the research process with a view to informing alternative scholarly
practices. Typically, as course participants, you will be exposed to a range of alternative arts-informed
perspectives and works through scholarly readings, viewings, discussions of artwork and artmaking processes
(very broadly conceived), gallery/exhibit visits or performances (when possible or relevant) and other
relevant activities that emerge from the interests and expertise of course members. Throughout, emphasis
will be placed on:



* exploring the role of the arts in research in general and in arts-informed research in particular;

* understanding the relationship between processes and representational forms of the arts and
processes and representational forms of research;

* exploring features and qualities of arts-informed research, and related issues; and,

¢ articulating challenges inherent in arts-informed methods.

The course is directed toward the needs of graduate students. It is designed as an explorationinto arange
of alternative, arts-informed researching possibilities, especially with respect to process and representational
form. Itis intended to provide opportunities to reconceptualize the place of “the artistic” in the production
of sound scholarship. The course is intended to provide a context and structure for explormg the role of the
arts in dissertations and other research work.

The course is organized around principles of experiential, self-directed learning in an effort to engage
experienced practitioners and emerging researchers in examinations of the possibilities for arts-informed
perspectives and methods within their own research practices, processes, and orientations. The course is
reading, viewing, and discussion intensive, may involve “fieldwork” or visits to galleries and performances of
various kinds, encourages both individual and group work and, in its articulation, naturally draws on
principles of adult learning.

' Because the course is intended to tie in to dissertation work and research projects, students will
engage in both general and more in-depth exploratlons of how and why processes and representatuonal
forms of the arts might inform a research methodology. The focus of the coursework will move back and
forth between explorations of theories, practices, processes, forms, and issues of arts-informed research in
general and of specific genres in particular. The more general topics will be discussed as a group through
readings and examples. Individually or in small groups you will engage in in-depth study of an arts-informed
research genre of your choosing and this will form the basis of a works-in-progress exploration. Resources
for in-depth work will include material from the course reading list, examples of arts-informed dissertations,
material discovered through library or book store research, visits to art galleries, exhibits, or performances of
various kinds, and, of course, your own work. All course activities will be gUIded by the course emphases and
framing questions (see below).

As much as possible the course curriculum will be guided by your own interests and needs. Attending
to the needs and interests of all individuals in a group can be challenging and requires a community effort
and ethos. The organization of course meetings is necessarily tentative at the outset and will be more firmly
established during the first couple weeks of the course. In addition to general topics related to arts-informed
research, session topics will be selected from among the following: literary forms including poetry, fiction,
literary prose; two- and three-dimensional visual art including painting, photography, installation;
performance including drama, dance, music; and other media including video, zines, radio, and folk art
forms. The guiding questions listed below will help frame and guide all class readings, viewings, and
discussions.



Guiding/Framing Questions
e Whatis arts-informed research?
What are the purposes and processes of arts-informed research?
What is the place of arts-informed research in educational (research) contexts?
How do art and research come together to advance knowledge?
What and how do we (researchers and audience) come to know through arts-informed research?
What is the relationship of arts-informed research to other forms of researching? To the arts?
What are features and characteristics of arts-informed research?
What do various alternative genres offer and require of researchers?
How do various alternative genres engage the audience?
How is the quality of arts-informed research judged or determined?
e What are some key issues and challenges surrounding arts-informed research?

Each student must come to class prepared to- discuss readings or to provide reflection or feedback on

assigned experiences. In order to ensure a supportive environment where creative, innovative risks are
taken, all students, as a collective, are expected to be responsible and respectful to the environment of the
class. Please be on time and attend all classes. If you will be absent, please send me an email in advance as|
often pre-assign groups. Students will need to drop the course after a fourth absence.

Student Accommodation Statement _

Students with Disabilities: Reasonable accommodations are available for students with a documented
disability. If you have a disability and may need accommodations to fully participate in this class, please
visit the Disability Resource Center (DRC). All accommodations MUST be approved through the DRC
(Washington Building, Room 217). Please stop by or call 509-335-3417 to make an appointment with a
disability specialist.

Statement of Academic Integrity

WAC 504-25-015 Academic Dishonesty

Academic dishonesty, including all forms of cheating, plagiarism, and fabrication, is prohibited.
Knowingly facilitating academic dishonesty is also prohibited. The expectation of the University is that all
students will accept these standards and conduct themselves as responsible members of the academic
community. These standards should be interpreted by students as general notice of prohibited conduct.
They should be read broadly, and are not designed to define misconduct in exhaustive forms. Faculty
and their departments also have jurisdiction over academic matters and may also take academic action
against students for any form of academic dishonesty discovered in their courses.

Included in the WAC 504-26-010 definitions are cheating, falsification, fabrication, multiple submissions,
plagiarism of print or electronic materials, and complicity in helping or attempting to help another person or
persons commit an act of academic dishonesty. Concerns regarding academic integrity will be will be
processed in accordance with the Academic Integrity Policy with the Department Chair, 335-5027, and the
Office of Student Conduct, 190 Lighty Student Services Building, 335-4532. ***** There is no tolerance for
plagiarism in this course, Please ¢ite or reference any text, image or music you use from another source,
Please be particularly careful to do this when making riovies and video,
3



Emergency Notification System:

WSU has made an emergency notification system available for faculty, students and staff. Please
register at myWSU with emergency contact information (cell, email, text, etc). You may have been

_ prompted to complete emergency contact information when registering for classes on RONet. Please
refer to the University emergency management website http://oem.wsu.edu/emergencies as well as
WSU ALERT http://alert.wsu.edu for information on WSU’s communication resources WSU will use to
provide warning and notification for emergencies. The entire WSU safety plan can be found at

http://safetyplan.wsu.edu.

Naturally, it is anticipated that there will be diversity among students registered in this course in terms of
experience in the arts, levels of academic preparation, life experiences, and current interests. The course
requires acommitment to the process of self-directed inquiry into arts-informed research and to relational
learning in a group context. The “success” of the course depends, in large part, on commitment to a sense of
shared responsibility for the process and content of the course. This involves full participation in all course
activities (e.g., attending and actively participating in class meetings, completing assigned readings,
engaging in independent study, carrying out facilitory responsibilities in small and large group settings, and
generally contributing to the course and to everyone’s learning). Your mark will be determined through
participation, completion, and quality of assignments. Some assignments will be uploaded to a digital
sharing site for internal peer review. WSU requires 2 hours of homework per week for every semester
credit. Thus, please plan to devote 5-6 hours a week to work related to this course. Your mark will be
determined collaboratively through the evaluation of the following:

1. Engagement and Teaching: Seminar attendance, facilitation of readings, and critical feedback:
(30 marks)
Every seminar member is responsible for leading the discussion of readings. This facilitation
requires no written submission. The mark of a strong, well-planned facilitation is group
participation and engagement. What kinds of learning activities will help the group come to
terms with the main ideas and arguments in the reading at hand? How can the material be
presented to provoke and enable thought, connection, and discussion? How do we construct
learning processes for ourselves and others critiquing the frames we use while conscious of our
responsibility to notions of “teaching” the content? Please use this assignment to explore how a
particular arts-informed genre might play out in future research project.
Evaluation Criteria:
Open feedback and discussion within a supportive environment to determine success,
considering innovation and risk, is a critical aspect of this assignment.

2. Review of an arts-based book or chapter
(15 marks)
Evaluation Criteria:
We will determine the aspects we wish to include in the review by surveying published journal
reviews and collaboratively developing a general frame. The goal of this assignment is to have
the review completely ready for submission to a journal.
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A ‘show and tell’ of a work-in-progress created to explore how a particular arts-informed genre
might play out in a research project

(15 marks)

Evaluation Criteria:

Each work will be orally peer reviewed in class following the AERA proposal submission headings.
The intention of this project is to encourage you to think and to orally explain the project
covering accepted academic parameters. No written submission is needed although you may
need to prepare something to help guide your presentation.

Final Assignment

{40 marks)

The final assignment for the course will be substantially informed by all work done throughout
the course. All of the work completed in the course, both inside and outside class time, and the
assignment in particular is intended to have direct application to dissertation work or other
research endeavors. It is vital, therefore, to make choices to engage in work that is personally
meaningful and relevant.

A final submission will incorporate and synthesize all activities and learnings throughout the
course. The intention is for you to end up with something that might be included in a
dissertation proposal, dissertation, or a paper, research account or a piece of work that will
contribute substantially to that end. It must be something that is ready to submit elsewhere.
Again, all of the course activities including the assignment will be guided by the course emphases
and guiding questions.

For example, say you are interested in exploring fiction in/as research. You might structure your
learning in‘this way: '
¢ Readings might include general “required” readings from the list;

relevant chapters from one (or more) of the assigned books;

relevant chapters from the Handbook of the Arts in Qualitative Research;

relevant material, including dissertations, from “recommended readings” list;

other material of your own choosing.

e Activities outside class are likely to involve Points to Grades
experimentation with what fiction in/as research might Distribution
look like for you and in your work. Here you would 93-100 A
follow a creative process. Through this engagement 90-92 A-
specific issues and challenges associated with fiction as 87-89 B+
research are likely to arise, including, for example, an 83-86 B
awareness of the need for the development of technical 80-82 B-
skills in certain areas. 77-79 C+

e In-class ‘show and tell’ would include sharing your 73-76 C -
work-in-progress as well as some of your key learnings 70-72 C-
about fiction in/as research. 67-69 D+

¢ The final assignment would be a synthesis of your 6366 D
engagement and learning in the course in a form that 062 F
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would advance your thesis/research project. It might be in part an articulation of your arts-
informed methodology (perhaps following some of the guiding questions) and in part a sample
of your fictional writing. Ideally, it would be something you could submit to a journal for
publication.

5. Course Grade Submission (max 2 pages)
Grades are not a true indication of learning; however, they provide a gauge for the material
objects of the course. Please provide a final grade for yourself including the breakdown of sub-
grades from each of the assignments above. Submit with a reflection page detailing thoughts
and perspectives regarding your learning and progress through this course. | will consider your
reflection to determine your final grade.

Acknowledgement: Many thanks to Dr. Ardra Cole for the basis of this syllabus.

Because the genre of arts-informed research moves beyond the borders of conventional social
science research methodologies and reaches out to various art forms, it is difficult, if not impossible, to put
together a comprehensive reading list. The possibilities for accessing informative, inspirational, and relevant
material are almost limitless. So, the following list of reading materials is intended to serve as a starting point
for explorations of arts-informed research. The list is divided into sections: required readings for everyone,
recommended readings, and genre-specific references for independent study. In some areas there is
considerably more published scholarly material available than in other areas. This is reflected in the reading
lists. Part of the in-depth study of particular art forms will involve searching for additional material in the
area. Titles in crimson are available through WSU libraries. Please feel free to contribute to this list which will
be updated on the website.

Required Readings

1) Boyden, Joseph. (2005). Three Day Road. New York: Penguin. ISBN 0-670-03431-2

2) Cole, A. L., Neilsen, L., Knowles, J. G., & Luciani, T. (Eds.) (2004) Provoked by art: Theorizing arts-
informed research. Halifax, NS/Toronto, ON: Backalong Books/Centre for Arts-informed
Research.

3) Knowles, J. G, & Cole, A. L. (Eds.). (2008). Handbook of the arts in qualitative research: Perspectives,
methods, examples and issues. Thousand Oaks, CA: Sage. Available at Brain Library.

4) Knowles, J. G., Luciani, T., Cole, A. L., & Neilsen, L. (Eds.). (2007). The art of visual inquiry. Halifax,
NS/Toronto, ON: Backalong Books/Centre for Arts-informed Research.

5) Knowles, J. G., Promislow, S., & Cole, A. L. (Eds.) (2008). Creating scholartistry: Imagining the arts-informed
thesis or dissertation. Halifax, Nova Scotia & Toronto, Ontario: Backalong Books & Centre for Arts-
informed Research.

6) Sameshima, P. (2007). Seeing Red: A pedagogy of parallax: An epistolary bildungsroman on artful
scholarly inquiry. Youngstown, NY: Cambria Press.

* 7) Neilsen, L., Cole, A. L., & Knowles, J. G. (Eds.). (2001). The art of writing inquiry. Halifax, NS/Toronto,
ON: Backalong Books/Centre for Arts-informed Research.



Recommended Resources

Banks, A., & Banks, S. P. (Eds.) (1998). Fiction and social science research: By ice or fire. Walnut Creek, CA:
AltaMira Press.

Bagley, C., & Cancienne, M. B. (2002). Dancing the data. New York: Lesley College Arts and Learning
Series and Peter Lang.

Cahnmann-Taylor, M., & Siegesmund, R. (2008). Arts-Based Research in Education: Foundations for
Practice. New York: Routledge.

* Cancienne, M. B., & Bagley, C. (2002). Dancing the data too. CD-ROM. New York: Lesley College Arts and .
Learning Series and Peter Lang.

Clough, P. (2002). Narratives and fiction in educational research. Buckingham, UK: Open University Press.

Cole, A. L., & Knowles, J. G. (2001). Lives in context: The art of life history research. Walnut Creek, CA:
AltaMira Press.

Cole, A. L., & Mclintyre, M. with L. Burns (2006). Living and dying with dignity: The Alzheimer’s project.
Halifax, NS/Toronto, ON: Backalong Books/The Centre for Arts-informed Research.

Diamond, C. T. P., & Mullen, C. A. (Eds.) (1999). The postmodern educator: Arts-based inquiries and
teacher development. New York: Peter Lang.

Ellis, C., & Bochner, A. P. (Eds.).Composing ethnography: Alternative forms of qualitative wrmng Walnut
Creek, CA: AltaMira Press.

Four Arrows aka Don Trent Jacobs (Ed.), The authentic dissertation: Alternative ways of knowing,
research and representation. London: Routledge.

Gablik, S. {1991). Introduction: Changing paradigms, breaking the cultural trance. In S. Gablik. The
reenchantment of art (pp. 1-12). London, UK: Thames and Hudson.

Gray, R., & Sinding, C. (2002). Standing ovation: Performing social science research about cancer. Walnut
Creek, CA: AltaMira Press.

Irwin, R. L., & deCosson, A. F. (Eds.). (2004). A/r/tography: Rendering self through arts-based living
inquiry. Vancouver, BC: Pacific Educational Press.

Jipson, J., & Paley, N. (Eds.) (1997). Daredevil research: Re-creating analytic practice. New York: Peter
Lang.

King, T. (2003). The truth about stories: A Native narrative. Toronto, ON: House of Anansi Press.

- Mitchell, C., & Weber, S. (1998). Reinventing ourselves as teachers: Beyond nostalgia. London, UK; The
Falmer Press.

Mullen, C. A., & Diamond, C. T. P. (Eds.). Journal of Curriculum Theorizing (Special Issue) (2001) 17(2)
Summer.

Neilsen, L. (1998). Knowing her place: Research literacies and feminist occasions. San Francisco/Great
Tancook Island, Nova Scotia: Caddo Gap Press/Backalong Books.

Neilsen. L. (2002). Learning from the liminal: Fiction as knowledge. The Alberta Journal of Educational
Research, 48(3), 206-214.

Prosser, J. (Ed.) (1998). Image-based research: A sourcebook for qualitative researchers. London, UK:
Falmer Press.

Sullivan, G. (2005). Art practice as research: lnqu1ry in the visual arts. Thousand Oaks, CA: Sage.

Watrin, R. (1999). Art as research. Canadian Review of Art Education, 26(2), 92-100.

Weber, S., & Mitchell, C. (Eds.) (2004). Not just any dress: Narratives of memory, body, and identity. New
York: Peter Lang.



Genre-Specific Readings
Note: These are starter lists to be expanded through independent literature search. Also consult
required and recommended readings, the list of dissertations, and relevant chapters of the Handbook of
the Arts in Qualitative Research.

Visual Art

Davis-Halifax, N. V. (2002). Of rose petals and dys-body: The subtle marks of vulnerability. in S. M. Abbey
(Ed.), Ways of knowing in and through the body: Diverse perspectives on embodiment (pp. 88-
91). Proceedings of the 4th Bi-annual Summer Institute of the Canadian Association for.the Study
of Women and Education, Toronto, Ontario. Welland, Ontario: Soleil Publishing.

Finley, S. (2001). Painting life histories. Journal of Curriculum Theorizing, 17(2), 13-26.

Jongeward, C. (1997). Visual portraits: Integrating artistic processes into qualitative research. Canadian
Review of Art Education Research and Issues, 24(2), 1-13. )

Lipsett, L. M. (2002). On sbeaking terms again: Transformation of the human-earth relationship through
spontaneous painting. In E. V. O'Sullivan, A. Morrell, & M. O’Connor. Expanding the boundaries
of transformative learning: Essays on theory and praxis. New York: Palgrave.

McDermott, M. (2002). Collaging pre-service teacher identity. Teacher Education Quarterly, 29(4), pp. 53-
68.

Paley, N., & Sullivan, A. M. (2002). Reverse blackboard: Teaching and the unseen. Teacher Education
Quarterly, 29(4), pp. 101-117.

Sullivan, G. (2005). Art practice as research: Inquiry in the visual arts. Thousand Oaks, CA: Sage.

Weber, S., & Mitchell, C. (2004). Visual artistic modes of representation for self-study. In J. J. Loughran,
M. L. Hamilton, V. K. LaBoskey, & T. Russell (Eds). International handbook of self-study of
teaching and teacher education practices, Part two (pp. 979-1037). Dordrecht, The Netherlands:
Kluwer Academic Publishers.

Photography

Bach, H. (1998). Notebook 2. In H. Bach, A visual narrative concerning curriculum, girls, photography etc.
Edmonton, Alberta: Qualitative Institute Press.

Blomgren, C. (2002). Exploring terra incognito: A teacher’s use of portrait photography. In S. M. Abbey
(Ed.), Ways of knowing in and through the body: Diverse perspectives on embodiment (pp. 29-
31). Proceedings of the 4™ Bi-annual Summer Institute of the Canadian Association for the Study
of Women and Education, Toronto, Ontario. Welland, Ontario: Soleil.

Holm, G. (1997). Teenage motherhood: Public posing and private thoughts. In J. Jipson & N. Paley (Eds.)
Daredevil research: Re-creating analytic practice. New York: Peter lang.

Knowles, J. G., & Thomas, S. (2002). Artistry, imagery, and sense of place. In C. Bagley & M. B. Cancienne
(Eds.), Dancing the data. New York: Lesley College Arts and Learning Series and Peter Lang.

Mitchell, C., & Weber, S. (1999). Picture this: Using school photographs to study ourselves. In C. Mitchell
& S. Weber, Reinventing ourselves as teachers (pp. 74-123). London, UK; The Falmer Press.

Pink, S. (2007). Doing visual ethnography (2™ edition). Thousand Oaks, CA: Sage.

Prosser, J. (Ed.) (1998). Image-based research: A sourcebook for qualitative researchers. London, UK:
Falmer Press.



Installation Art

Church, K. (1998). The dressmaker. EIm Street, Summer, 55-59.

Church, K. (1999). Fabrications: Clothing, generations and stitching together the hlstory we live. InS. A,
Cook, L. R. McLean, & K. O’Rourke (Eds.), Framing our past: Canadian women'’s history in the
twentieth century (pp. 372-375).Montreal, Quebec/Kingston, Ontario: McGill-Queen’s University
press.

Cole, A., & Mcintyre, M. with L. Burns (2006). L/wng and dying with dignity: The Alzheimer’s pro;ect
Halifax, NS/Toronto, ON: Backalong Books/Centre for Arts-informed Research.

Cole, A. L., Knowles, J. G., brown, b., & Buttignol, M. (1999). Living in paradox: A multi-media
representation of teacher educators’ lives in context. Artist statements from a three-part
installation presented-at the Annual Meeting of the American Educational Research Association,
Montreal, Quebec.

Poetry

Brady, I. (2003). The time at Darwin’s Reef: Poetic explorations in Anthropology and History. Walnut
Creek, CA: AltaMira Press.

Butler-Kisber, L. (2002). Artful portrayals in qualitative inquiry: The road to found poetry and beyond.
The Alberta Journal of Educational Research, 48(3), 229-239.

Cahnmann, M. (2003). The craft, practice, and possibility of poetry in educational research. Educational
Researcher, April, 29-36.

Glesne, C. (1997). That rare feeling: Re-presenting research through poetic transcription. Qualitative
Inquiry, 3(2), 202-221.

Hussey, C. (in press). Groundhogs and ducks: What else will the poet put in her doctorate? Journal of
Critical Inquiry into Curriculum and Instruction.

Leggo, C. (2004). The poet’s corpus: Nine speculations. Journal of Curriculum Theorizing, 20(2), 65-85.

Peddigrew, B. (2002). The resonant path: poetry as embodied knowing. In S. M. Abbey (Ed.), Ways of
knowing in and through the body: Diverse perspectives.on embodiment (pp. 203-205).
Proceedings of the 4™ Bi-annual Summer Institute of the Canadian Association for the Study of
Women and Education, Toronto, Ontario. Welland, Ontario: Soleil Publishing.

Prendergast, M., Leggo, C., & Sameshima, P. (Eds.). (2009). Poetic inquiry: Vibrant voices in the social
sciences. Rotterdam, The Netherlands: Sense.

Richardson, L. (1992). The consequences of poetic representation: Writing the Other, rewriting the Self.
In C. Ellis & M. G. Flaherty (Eds.), Investigating subjectivity: research on lived experience (pp. 125-
137). Thousand Qaks, CA: Sage.

Thomas, S. (2002). Landscapes of embodiment and moments of re-enactment. In S. M. Abbey (Ed.),
Ways of knowing in and through the body: Diverse perspectives on embodiment (pp. 236-239).
Proceedings of the 4" Bi-annual Summer Institute of the Canadian Association for the Study of
Women and Education, Toronto, Ontario. Welland, Ontario: Soleil Publishing.

Sameshima, P., Vandermause, R., Chalmers, S., & Gabriel. (2009). Climbing the ladder with Gabriel:
Poetic inquiry of a methamphetamine addict in recovery. Rotterdam, Netherlands: Sense.
Sameshima, P., & Vandermause, R. (2009). Methamphetamine addiction and recovery: Poetic inquiry to
feel. In M. Prendergast, C. Leggo & P. Sameshima (Eds.), Poetic inquiry: Vibrant voices in the

social sciences (pp. 275-286). Rotterdam, The Netherlands: Sense.

Sameshima, P. (2006, Fall). Household at the shore: A Marshall McLuhan metaphor. Journal of the
Canadian Association for Curriculum Studies, 4(1). 51-58.
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Sameshima, P., & Sinner, A. (2009). Awakening to soma heliakon: Encountering teacher-researcher-
learning in the 21* Century. Canadian Journal of Education, 32(2), 271-284.

Fiction

Cole, A. L. (2001). Telling 'inside' stories: The paradox of researcher privilege. In A. L, Cole & J. G.
Knowles, Lives in context: The art of life history research (pp. 164-169). Walnut Creek, CA:
AltaMira Press (a division of Rowman & Littlefield).

Crowe, R. (2001). Encountering angels through artful inquiry: Lost bodies and wild imagination. Journal
of Curriculum Theorizing, 17(2), 81-94.

Gosse, D. (2005). Jackytar. St. Johns, Newfoundland, Canada: Jesperson Publishing.

Kilbourne, B. (1999). Fictional theses. Educational Researcher, 28(9), 27-32.

Leggo, C., & Sameshima, P. (in press). Startling stories: Fiction & reality in artful research. In A . Reid, P.
Hart, M. Peters, & C. Reid (Eds.), Companion to research in education. London: Springer.

Neilsen. L. (2002). Learning from the liminal: Fiction as knowledge. The Alberta Journal of Educational
Research, 48(3), 206-214.

O'Connor, M. A. (2002). Transformative Iearmng and new paradigm scholarship. In E. O’ Sulhvan A.
Morrell, & M. A. O’Connor (Eds.), Expanding the boundaries of transformative learning (pp. 241-
255). New York: Palgrave.

Saks, A. E. (1996). Viewpoints: Should novels count as dissertations in education? Research in the
Teaching of English, 30(4}, 402-427.

Sameshima, P. (2007). Seeing Red: A pedagogy of parallax: An epistolary bildungsroman on artful

. scholarly inquiry. Youngstown, NY: Cambria Press.

Sheilds, C. (2003). Narrative hunger and the overflowing cupboard. In E. Eden & D. Goertz (Eds.). Caro/
Shields, Narrative hunger, and the possibilities of fiction. Toronto, ON: Universty of Toronto
Press.

Performance/Theatre/Readers’ Theatre

Butterwick, S. (2002). Your story/my story/our story: Performing interpretation in participatory theatre.
The Alberta Journal of Educational Research, 48(3), 240-253.

Cole, A. L., & Mcintyre, M. (2001). 'Dance me to an understanding of teaching':'A performative text.
Journal of Curriculum Theorizing, 17(2), 43-60.

Conrad, D. (2002). Drama as arts-based pedagogy and research: Media advertising and inner-city youth.

_ The Alberta Journal of Educational Research, 48(3), 254-268.

Donmover, R, & Yennie-Donmoyer, J. (1995). Data as drama: Reflections on the use of readers theatre as
a mode of qualitative data display. Qualitative Inquiry, (1)4 402-428.

Finley, S., Cole, A. L., Knowles, J. G., & Elijah, R. (2000). Making Mindscapes: Continuing reflections of a
community of researchers. Journal of Critical Inquiry into Curriculum and Instruction, 2(2), 7-14.

Four Arrows aka Don Trent Jacobs (Ed.), The authentic dissertation: Alternative ways of knowing,
research and representation (pp. 51-60). London: Routledge.

Garoian, C. R. (2002). Performing a pedagogy of endurance. Teacher Education Quarterly, 29(4) pp. 161-
173.

Gray, R. E. (2000). “Graduate school never prepared me for this”: Reflections on the challenges of
research-based theatre. Reflective Practice, 1(3), 377-390.
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Gray, R., & Sinding, C. (2002). Standing ovation: Performing social science research about cancer. Walnut
Creek, CA: AltaMira Press ,

Mcintyre, M. (2005). Respect: A reader’s theatre about people who care for people in nursing homes.
Halifax, Nova Scotia/Toronto, Ontario: Backalong Books/Cemtre for Arts-informed Research.

Mcintyre, M., & Cole, A. (2002). What we care to know: Embodied knowledge in the context of
dementia. In S. M. Abbey (Ed.), Ways of knowing in and through the body: Diverse perspectives
on embodiment (pp. 185-189). Proceedings of the 4th Bi-annual Summer Institute of the
Canadian Association for the Study of Women and Education, Toronto, Ontario. Welland,
Ontario: Soleil. _

Mcintyre, M., & Cole, A. (2007). Love stories about caregiving and Alzheimer’s disease: A performative
methodology. Journal of Health Psychology, 13(2), 213-225.

Mienczakowski, J. (1996).- An ethnographic act: The construction of consensual theatre. In C. Ellis &A.P.

Bochner (Eds.), Composing ethnography: Alternative forms of qualitative inquiry. Walnut Creek, CA:
_Altamira Press. .
Saldafia, J. (Ed.) (2005). Ethnodrama: An anthology of reality theatre. Walnut Creek, CA: AltaMira Press.

Dance

Bagley, C., & Cancienne, M. B. (2001). Educational research and inter-textual forms of(re)presentation:
The case for dancing the data, Qualitative Inquiry, 7(2), 221-237.

Blumenfeld-Jones, D. S. (1995). Dance as a mode of research representation. Qualitative Inquiry,.1(4),
391-401.

Cancienne, M. B., & Snowber, C. (2003). Writing rhythm: Movement as method. Qualitative Inquiry, 9(2),
237-253.

Cancienne, M. B., & Megibow, A. (2001). The story of Anne: Movement as an educative text. Journal of
Curriculum Theorizing, 17(2), 61-72.

Karsemeyer, J., & Karsemeyer, J. (2002). Choreography as inquiry. In S. M. Abbey (Ed.), Ways of knowing
in and through the body: Diverse perspectives on embodiment (pp. 146-149). Proceedings of the

4th Bi-annual Summer Institute of the Canadian Association for the Study of Women and
Education, Toronto, Ontario. Welland, Ontario: Soleil Publishing.

Music

Bauer, M. W. (2000). Analysing noise and music as social data. In M. W. Bauer & G. Gaskell (Eds.),
Qualitative researching with text, image and sound: A practical handbook (pp. 263-281).

London: Sage.
Mullen, C.A., Diamond, C. T. P., Beattie, M., & Kealy, W. A. (1999). Musical chords: Basic inquiry in four
_parts. In The postmodern educator: Arts-based inquiries and teacher development (pp. 341-373).
New York: Peter Lang.

Sameshima, P. (2007). Seeing shadows in new light: A procatalepsis on narrative inquiry as professional
development. (Special issue: Creativity and education: An international perspective), New
Horizons in Education 55(3), 10-21.

Schroeder, S. H. (2005). “How can | keep from singing?” Seeking the wisdom of sound. In S. M. Intrator
(Ed.). Living the questions: Essays inspired by the work and life of Parker J. Palmer. San Francisco,
CA: Jossey-Bass.
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Video

Pink, S. (2007). Doing visual ethnography 2™ edition. Thousand Oaks, CA: Sage Publishing.

Rahn, J. (2002), Painting without permission, CT: Bergin and Garvey, Greenwood Press.

Rahn, J. (2002), Community, collaboration, and dialogue: Multimedia curriculum and change in
education, In Canadian Review of Art Education, B. White (Ed.), McGill University Press, (pp. 61-
90).

Winston, B. (2000). Lies, damn lies and documentaries. London: Publishing British Film Institute.

Radio

Rodriguez, C. (2001) Fissures in the mediascape: An international study of citizens’ media. Hampton
Press.

Rodriguez, C. {2003) The Bishop and His Star: Citizens’ Communication in Southern Chile. In Nick Couldry
and James Curran (eds.) Contesting media power: Alternative media in a networked world.
Rowman & Littlefield.

Girard, B. (Ed.) (1992). A passion for radio: Radio waves and community.

Zines

Duncombe, S. (1997). Notes from undérground: Zines and thepPolitics of alternative culture. London,
England: Verso.

Gunderloy, M., & C. Goldberg J. (1992). The world of zines: A guide to the independent magazine
revolution. New York City, New York: Penguin Books.

Lovata, T. (2004). Putting Shovel Bum in Context: Why a View From the Shovel Handle Matters. In de
Boer, T. (ed.), Shovel Bum: Comix of archaeological field life, (pp. 115-127). Walnut Creek,
California: AltaMira Press.

Arts-informed and Arts-based Dissertations

Barg, R. M. (2001). Motherwork : Subsistence learning. Unpublished doctoral thesis (Ontario Institute for
Studies in Education) University of Toronto, Toronto, Ontario, Canada.

Bastidas, H. (2001). Listen to the (in)mate: A life history, readers theatre (rejpresentation of women in
Ecuador jails accused of drug trafficking. Unpublished Master’s thesis (Ontario Institute for
Studies in Education) University of Toronto, Toronto, Ontario, Canada.

Bowman, V. (2007). Is home care in crisis? A reader’s theatre about issues in home care. Unpublished
Master’s thesis (Ontario Institute for Studies in Education) University of Toronto, Toronto,
Ontario, Canada.

brown, b. (1999). Lost bodies and wild imaginations: Telling tales of chlldhood sexual abuse through
artful inquiry Unpublished doctoral thesis (Ontario Institute for Studies in Education) Unlver5|ty
of Toronto, Toronto, Ontario, Canada.

Davis-Halifax, N. V. (2002). Another form of water: An aesthetic and oblique inquiry into.dys-body, solace,
and vulnerability. Unpublished doctoral thesis {Ontario Institute for Studies in Education)
University of Toronto, Toronto, Ontario, Canada.

de Freitas, E. (2003). The wrong shoe and other misfits : Fiction writing as reflexive inquiry within a
private girls school: Unpublished doctoral thesis (Ontario Institute for Studies in Education)
University of Toronto, Toronto, Ontario, Canada.
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Dunlop, R. (1999). Boundary Bay: A novel as educational research. Unpublished doctoral thesis,
University of British Columbia, Vancouver, Canada.

Fels, L. (1999). In the wind clothes dance on a line:performative inquuiry as a research methodology.
Unpublished doctoral thesis, University of British Columbia, Vancouver, British Columbia.

Gosse, D. M. (2005). Breaking silences, an inquiry into identity and the creative research process. '
Unpublished doctoral thesis (Ontario Institute for Studies in Education) University of Toronto,
Toronto, Ontario, Canada.

Grant, C. (2003). Getting it together: Relational learning in a jazz performance context. Unpublished
doctoral thesis University of Toronto, Toronto, Ontario, Canada.

Jongeward, C. (1995). Connecting with creativity: Adult learning through artmaking in a supportive
group. Unpublished doctoral thesis (Ontario Institute for Studies in Education) University of
Toronto, Toronto, Ontario, Canada.

Karsemeyer, J. (2000). Moved by the spirit: A narrative inquiry. Unpublished doctoral thesis (Ontario
Institute for Studies in Education) University of Toronto, Toronto, Ontario.

Kunkel, L. I. (2000). Spiders spin silk: Reflections of missionary kids at midlife Unpublished doctoral thesis
(Ontario Institute for Studies in Education) University of Toronto, Toronto, Ontario.

Larabee, R. (2009). (En)compassing heart: A grassroots NGOs navigation towards sustainability.
Unpublished Master’s thesis, University of Toronto, Toronto, Ontario.

Lichtblau, D. (2007). Dialectical Play and Dramatic Discourse: Eve, A Counter Myth. Unpublished doctoral
thesis (Ontario Institute for Studies in Education) University of Toronto, Toronto, Ontario.

Lipsett, L. M. (2001). On speaking terms again: Transformation of the human-earth relationship through
spontaneous painting. Unpublished doctoral thesis (Ontario Institute for Studies in Education)
University of Toronto, Toronto, Ontario.

Loi, D. (2005). Lavoretti per bimbi: Playful triggers as keys to foster collaborative practices and
workspaces where people learn, wonder, and play. Unpublished doctoral thesis, School of
Management, RMIT University, Melbourne, Victoria, Australia.

Luciani, T. (2005). On women’s domestic work and knowledge: Growing up in an Italian kitchen.
Unpublished doctoral thesis (Ontario Institute for Studies in Education) University of Toronto,
Toronto, Ontario.

Mackie, J. (2001). Embraceable me: Reclaiming voice through reflexive writing and singing. Unpublished
Master’s thesis (Ontario Institute for Studies in Education) University of Toronto, Toronto,
Ontario. '

Maguire, M. (1997). Writing fiction as a form of inquiry : A defense and exploration of fiction writing as a
transformative discipline. Unpublished doctoral thesis (Ontario Institute for Studies in Education)
University of Toronto, Toronto, Ontario.

Mantas, A. (2004). Becoming AIR-BORNe : Women co-creating, ex-pressing and in-forming our lives
Unpublished doctoral thesis (Ontario Institute for Studies in Education) University of Toronto,
Toronto, Ontario. ‘

Marin, C. (2005). Breaking down barriers, building dreams: Using theatre for social change to explore the
concept of identity with Latina adolescents. Unpublished doctoral dissertation, Arizona State
University, Tempe.

Mcintyre, M. (2000). Garden as phenomenon, method, and metaphor: An arts-informed life history view..
Unpublished doctoral thesis (Ontario Institute for Studies in Education) University of Toronto,
Toronto, Ontario.
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Medaglia, L. (2008). Cheese donkey on a marble staircase: Stories of passing in the life of an immigrant
woman. Unpublished doctoral thesis, University of Toronto.

Miller, E. (2001). Closing time. Men, identity, vocation and the end of work: A stage play as a
representation of lives. Unpublished doctoral thesis (Ontario Institute for Studies in Education) .
University of Toronto, Toronto, Ontario.

Miller, R. H. M. M. (1999). The vision music of ‘casanova' : The personal transformation of a music
educator. Unpublished doctoral thesis (Ontario Institute for Studies in Education) University of
Toronto, Toronto, Ontario.

Moreman, S. (2005), Performativity and the Latina/o-White hybrid identity: Performing the textual self.
Unpublished doctoral dissertation. The University of South Florida, Tampa.
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